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Whuet 1 Projeat READ?

Projoot READ s g comprehensne individualized program whereby a child is tested for placement
on a4 readins shlls contmuum atter he hus completed 4 decoding program, and then progresses at his

cnn rate ol \p('(‘(‘, K[} hl(‘\lng mastery s be (LT

this continuous progress design mdudes consumable plicement tests (diagnostic inventorics},
non consumable pretests, student worksheets, dhiccktests, post tests and answer keys. There are seven
il areas (units) divided into fourteen leaming stages. By pretesting each unit, a child is given credit
fon those skills he alrcady knows and only does work on the skills he does not know. Taere are 357
specitic skifls written in behavorial terms and five worksheets for cach skill. The child is assigned only
those worksheets which are necessary for him (o master o particular skill.

Fach student™s daily progress differs from that of his classmates because the rate of speed at which
v nld moves through the sequence depends on his prior skills knowledge and his own capabilitics.
Fach student works m o program tailored to his own particular necds through the use of a contract.

READ 1s 4 tool for teachers to use to meet the individual needs of children. The teacher is still the
hev person mthe program, and success in the pregram depends on the use of the —aterials and the
astinction of individugl students. READ is only the skill portion of a total reading program and not a
iotal program i aself.

The baste reading skills as established by the project are grouped by units and arranged by arbitrary
stoses (HH-XVE) from simplest, or beginning skills to advanced skills. Stage 1is Language Development
andd Staze B s Decoding. Students do not enier Project READ untit the basic decoding sv:lis have been
mastered. The level of skills starts at approximately grade one and much of the work in the last stages
is challengimg for 8th grade students whose reading scores are sbove grade level.

The READ units are:
Related 1o Readmmg
Vocobubiry Development
Phonctic Analvsis
St tural Analy sis
1. tual Comprehension
Inferential Comprehension

Rese ireh Skalls

Related 10 Reading deals w.ih followmg dirccuons ind the basic punctuation conventions of

Loodish, The other units are similar 1o the referent terms nised in reading methodology.




Components of Project READ Kit

Shall Sequene e Folder (non consumable)
Frojeat READ Class Profile (1o determime DU Level)
Ihagnostic Inventory (consumable)
Diwgnostue Inventory Answer Key (buff)
Indnidual Progress Chart (consumable)
Individual Student Contracts (consumable)
Skill Worksheets (1785) for seven units:
Related to Reading (RR)

Vocabulary (V)

Phonetic Analysis (PA) -

Structural Analysis (SA) -

Factual Comprehension (FC)

Inferential Comprchension (IC)

7.  Rescarch Skiils (RS) -

- Gray

- Pink

Buff

Blue

- Canary

- Green

Salmon

Skill Worksheet Answer Books for above (covers same color as worksheets)

Pretests and Post Tests - White

Pretes® and Post Test Answer Books

Check Tests - Mandarnin (orange)

Chedk Test Answer Books - (Mandarin cover)
Certificate of Promotion

READ Notebook to record answers (consumable)

Flow Chart




Reference Materials Needed for Project READ

Basal Readers
MadAtillan

Betier Than Gold
More Than Words
Bold Journey

Harper & Row

From Faraway Places

From Bicycles to Boomerangs
Trade Winds

Crossroads

Seven Seas

From Codes to Captains

Lippinco.
Basic Reading

Scott, Foresman & Co.

Open Highways, Book 4
Open Highways, Book 5
Open Highways, Book 6

Holt, Rinchart & Winston

Sounds of Mystery
Sounds of & Young Hunter
Sounds of a Distant Drum

Other Materials Used

Roberts English Series B

Concepts in Science, Book 3

World Almanac & Book of Facts 1973

World Book Encyclopedia 1972

Social Sciences, Concepts and Values,
Green

Webster’s Seventh New Collegiate
Dictionary

Thorndike-Barnhart 1967-68 Ed.
Dictionary

Holt Intermediate Dictionary

Library Books
Treasure Island

Rickenbacker - Edward V. Rickenbacker
Prentice-Hall C 1967
921 RIC

So You Want to be a Surgeon - Alan Nourse
Harper & Row C 1966
617.023 NOU

Paddington Goes to Town - Thomas Michael Bond
Houghton Mifflin C 1968
FIC BON

Penny Candy - Jean (Collins) Kerr
Doubleday C 1970
Illus. Whitney Darrow, Jr.
817.54 KER

Picturc Book of Washington - Bernadine Freeman Bailey
C 1966
917.97 BAI

Onc Fine Day - Nonny Hogrogian
New York MacMillan C 1971
FIC HOG

To Grandfather's House We Go--
A Roadside Tour of American Homes
Harry Devlin
New York Parents Magazine Press C 1967
728 DEV

(¥
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You .and Llectronws - Mary Lou Clark
Chicago, Children’s Press € 1967
621.381 CLA

The Adsentures of Spider

Calendar Moon
Snakes

See Through the Forest

San av the Squirred

The Lombs of Atuan - Ursula V. LeGuin
New York, Atheneum
Blus. by Gal Garraty C 1971
FIC LEG

Women Who Spied - A. A. Hochling
Dodd, Mcad C 14,7
427.12 HOE

Learning About Sizes - Tina Thobum
New York, Western Publishing Co.
Pictures by Joe Kaufman C 1970
FIC THO

John F. Kennedy - Regina Zimmerman Kelly
Chicago, Folleth C 1969
921 KEN




Duagnostic Inventory

To place students comrectly i Project READ, the entry levels must be determined by
admmistering the Diagnostic Imventory (D.1). The D.L is administered once only, when a student
enters the program. There is a D.L for each stage, 1 through XV. There is no D.I. for stage XVI. If a
student shows mastery at Jlevel XV, he is automatically placed in stage XVIL

Fach D.I covers all the skill areas for that particular stage and each skill sub-test is scored
mdividually. A student must have 96 5 or better to show masterv of a particular skill. A score of 30%
t» 89% is the entry level into the project. If the student scores 29% or lower on a particular skill, , the
DI for that particular skill is administered at the next lower level until a score of 30% to 89% is
reached. If the student scores 90% or above, he is tested at the next higher stage in that particular skill
unt until & score m the range of 30% to 89% is reached.

As an ad in determining which diagnostic inventory to administer, the following chart may be
helpful. Teacher judgment also plays an important role in determining the D1 lzvel.

Reading Level
(Achievement Test Score) Project READ D.1
i9-2.4 Stage 111
2.5-29 Stage IV
3.0-39 Stage V
40-49 Stage VI
5.0-59 Stage V!I
6.0-69 Stage IX
7.0-8.0+ Stage X




Lhe tollowing profile chart can be used to quickly determine the stage and number of tests neceded
at cach stage. Use the last reading achievement test scores to rank the students from the highest to the

lowest.
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The total class may be tested for placement at one time, cach one taking the apy ropriate level test.
The diagnostic test is to be administered without help from the teacher. The child’s ability to read and
follow directions is an important factor for the child’s future success in the program. There is no time
hmit (within reason) on any of the READ materials, including the tests.

When the student has completed the D.1., the test should be corrected by the teacher or an aide.
Lach test is graded separately and the entry level recorded on the Individual Progress Card.
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Indinadual Prosiess Chart

After the Diagnostic Inventoiy has been administered and the child’s entry level has been
determined. an Individual Progress Chart is initiated for each child. This chart follows the student
through the grades from year to year. In the example below you will notice that the entry level is
shown by drawing a box in the appropriate square using a colored flow pen.

If the student scored between 30% and 89% in each category on the D.L, the teacher would simply
box in the squares that appear vertically under the stage of his D.1.. For example, his Progress Card
would appear as follows:

It can be assumed that the student has mastery of the skills below stage VI, so an “M” can be
written in those squares. As the student completes a stage and “nit, an “M” for Mastery and the date
of completion are entered in the square.
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Often we find, however, that a student does not score between 30% and 89% in cach unit on a
wiven stage. He may show mastery (90% or above), or complete lack of skill (less than 30%) in onc or
wnore units. In that case, his Progress Card might appear as follows:

The instructional level is at stage VI for Related to Reading, Vocabulary, Phonetic Analysis and
Factual Comprehension. In Structural Analysis, his D.1. score was 93% at stage VL, so the D.L at stage
VI was administered. A score of 70% indicates that the instructional level for S.A. is stage VIL

In I.C. and R.S., the student scored 21% and 28% on stage V1. Consequently, the D.L tests for
stage V were administered. The scores of 45% and 60% indicate that the instructional level for 1.C. and
R.S. is stage V.

The seven units on the Progress Chart are listed in order of difficulty, with Related to Reading
being the casiest and Research Skills the most difficult. Therefore, the student starts the program on
the lowest stage and on the casiest skill, progressing down the grid and then to the easiest unit on the
next stage. In the example above, the student starts on LC. V, then R.S. V, and then to I.R. V1,
continuing down the grid.

Following the completion of the Progress Card, the teacher may then fill out the Individual
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Writing the Student Contract

1t 1s necessary to understand the maienals, the coding system and the sequence for prescribing the
nuteriads before the contracts are written.

For cach stage and unit (box) on the Individual Progress Chart there are from 3 to 13 skills
(objectives). Belore the student begins work in a particular stage and unit, he takes the Pretest. The
pretest is divided into sub-tests, one test for each objective within the unit. Each sub-test is scored
mdnidually and a score of 90% or tetter indicates that the child has mastery of that skill and need not
complete the worksheets for that particular skill. A score of 89% or lower indicates that the student
nceds work on that skill. For each skill (objective) there are five Worksheets and a Check Test. When
the student has completed all of the Worksheets and Chec! Tests which have been prescribed for that
unit, he takes the Post Test, which is like the Pretest in that it measures cach skill within that
particular unit.

Coding:  The following headings are used on the Pretests, Worksheets, Check Tests and Post Tests.
Fach item will be explained. It is important to notice that the contracts are written using the
information in the upper right hand comner. The student locates the material in the file by using the
1i~formation in the upper right hand comer. The number in the center of cach page is to be used for
refiling purposes only, not for location of material.
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Coding System
PREVESTS (White)
Stage

Nutnber of objectives in unit Number used for
t Kind of Test refiling purposes Unit
~ Reading Unit /E‘ Kind
:i A 7 Fint page of
) test T
VVPe (1A

4 | Pretest Vocabulary

Directions: Number your paper from ' ¢ 'N:'se the letter of the word that has the best meaning

{
for the underlined word.

1
{ il

2 Total possible points on sub-test
s AaObjiective skl No 1

WORKSHEETS (Color Keyed) Stage
Unit
I'otal possible points Number used for Behavorial
h Reading Unit refiling purposes i |Objective
N I ' Worksheet
; 214 |1 TNo
{
/ ]
9  Vocabulary XN.ooev 2 (4.
CHECK TESTS (Mandarin)
Tor 4i possible points Number used for Stage
Reading Unit refiling purposes Unit
" Behavonial
14 | Objective
; ; First
! i page of
l | | | CheekT
Xit RR 1 [ctal])
w J

. 9 Related to Reading

~

POST TESTS (White)

Nitmber of objectives in unit Number used for Stage
Kind of Test refiing purposes A Unit
* Reading Unit T ‘ Behavonial
~ 8 Obje- *1ve
A Furst
page of
Post Test

i |
’\4 } Post Test Vocabulary V V Post |1A

-

Directions: Number your paper from 1-6. Write the letter of the word or phrase that has the

1.
e best meaning for the underlined word.
o e
¢ l 1, Total possible points on sub test
Q ective (kall) No | 10

s

:




A contract s mittated cach time a student beans o new unit and stage. As an example, according

ter the DLt has been determmed that Jun should start Project READ on stage X Vocabulary. On the

contract, the top sectien should be filled ont with the tohowing information:

READING CONTRACT

Teacher _Quﬁ_ﬂmm———.

student Name LJimn Thompson
Stage _X—_ Unit

qu_g_q.bu_ln.r_)L__ Beginning Date .QS.'LI.Q_ Ending Date

On the lower section of the READING CONTRACI, the first directions to the student would be
to teke the stage X Vocabulary Pretest. ‘This would be wrnitten as follows:

READING CONTRACT

Date

Teacher
Initials

Behaviorasl
Objective

Page No.
or Matenasl

Raw Score

Instructional Notes Number
Totsl Points Wrong

Cet. 10

B

Y,

KT&%

eampég;Tea.cher Cowecteol |

The student compleres the test independently withont help, and simply indicates *“‘can’t do’" in
ant secton he finds too difficals o1 does not understar T what to do.

The teache

Percentage grades are used on ald READ matcrals except the worksheets, where a simple number

vor aide) corects the Pretest and vecords the percentage grade for cach behavorial
objective. The number of objec tives on cach Pretest are noted in the circle on the upper left hand side
ot the first pa.e of every Pretest. Tor example, on the Pretest for X (Vocabulary), we find there are
three (3) behavonal objectives. For cach objective there are a stated number of possible correct
amswers. On XV Pretest, behavora b objective one 1) has five possible correct answers. Behavorial
objectives number 2 and 3 cach have six possible correct answers.,

posstble/number missed s recorded. Tt s recommended that the teacher obtain an “E-Z grader” for

quickly and accurately determiming percentage grades. Al grades should be recorded promptly :nd
accurately tomsuwee correet prescnbmg and to keep the student’s work moving along smoothly.

ERIC
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TEST SCORES

Pre-Test Post-Test Check Test | Check Test 2 Check Test 3
’ B(;.','l‘.:"‘:::' % Score % Score Date % Score D=te % Score Date % Score
/ 69%
2 /00%
3 | 67%
Date Oct. & Date

From the Pretest results we can determine that Jim had a little trouble with Behavorial Objective 1

and 3, sconng less than 90%. He apparently had no trouble with Behavorial Objective 2 as his score
mndicates 100%.

The prescnption for objective number one should be wntten as in the example on the following
paec. There are five worksheets for every objective, but only three arc assigned initially and then the
Check Test. I the Check Test score is lese than 90%, then worksheets 4 and 5 are assigned. A
conterance should be held before the student begins work on worksheets 4 and 5 for any reteaching or
cluthicanon of concepts or directions. Work in materials atilizing other modalities of learning, such as
Lipes or games, may be assigned at this time. After completing worksheet 5, the Check Test is
completed again and the score recorded under Check Test 2.

It the Check Test (CT) score 15 satisfactory, (90% or better) the next prescription would be for
Behavonal Objecuive 3. The same procedure is followed as for objective 1. If the work is satisfactory
(90" or hetter) the Post Test may be prescribed, since this is the last objective in stage X.

I'he checking of worksheets and the recording of worksheet scores should be done by che students
5 soon as they are responsible enough to carry out this task. Students should check cach page as it is
completed in order that they have immediate knowledge of the accuracy ot their thinking. This
feedback sometimes 1s their most effective learning activity.




READING CONTRACT

Student Name _\J_ljn_:[horn on Teacher own
. Stdqe__L_ Unit MM‘_ Beginning Date 10 Ending Date
TEST SCORES
Pre-Test Post-Test Check Test | Check Test 2 Check Test 3
0% | s00% J Oct.i2, | 80% | Oct.l | 10090
/10070 | r00%P
€7% | r00% JOct. |8 | 10070
Date Oct. /O Date (ct.
READING CONTRACT
. Tl::".: m‘::‘ o':‘;":;‘ Instructional Notes Totm 'o:m"m :
SB X V_|ReTest (.'omplek ; Teacher (lorrected ‘
SB | | | 5 2
l 2 5 l
| 3 5 |
[ T eom_plehjeacher Qorrected.
sSB{ | 4 Morderence with Heacher belore bq»;u'cﬂ#‘f- 5 o]
| s 5 0)
|| €T |CompletesTeacher (orrected.
SB| 3 ] g R

13

10

Clovis Unified School District




READING CONTRACT

— Raw Score
Instructional Notes Foul Points m
g !
£ 0
&mﬁeﬁ, Teacher &fl’ eckd

edl?/ﬂ‘c . 7Z¢c/xr &ma‘ed
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Followmg the Post Lest, the teacher then refers to the Students’ Progress Card. In the boxed-in
arca under X Vocabalary, place an M for Mastery and the duate of completion.

= "
e Wiy
\ new student contract is initiated and the student proceeds to the next unit under stage X. The
prescnption follows the same procedure as described for XV,
Pretest
Worksheets 1,2, 3
Check Test
Worksheets 4 and 5 (if mastery is not attained on Check Test)
Check Test
Post Test
Leacher judgment is of prime importance throughout the program. If a student needs additional
help or needs to work using a different modality, these m. erials may be prescribed on the contract. A

READ Correlation Chart suggesting other materials for each skill is available.

As an added incentive for the students, a Certificate of Promotion from one stage to another is
ailable upon request. A sample is shown below:

"),\ R R R R R N

Cectifuate of l’raman.,,,
Rtadmg
Crvee Nadied Biboo: Bootendt

e ve pleased 1o mbocm pou that

has been advanced from 5!1;0

w readig and 19 wow woching on

$tagr Oate

VS AN N, (B, Ay ey Wy

SV U S S A Sy

AREANs 2 0d ins Rt s el I NG L s

n

Following the completion of & umit on a particalar stage. the student’s Skill Sequence folder
should be brought up to date. An X" may be placed n front of each Behavorial Objective within that
amit showime mastery lus been obtained.
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Flow Chart

the flow chart is kept by the teacher to monitor the continuous progress of each student in her
cLass or classes. The chart may be kept weekly, scmi-monthly, or monthly. From the individital teacher
flow charts the principal may keep a flow chart for the school. A master bulletin board with pins or
slots at cach stage and unit can be kept with each child represented by a disc or tag.

The flow chart alerts the teacher to children who may not be progressing in a satisfactory manner.
During day to day class time they may seem to be making satisfactory progress; however, in examining
the flow chart, where a one-month, two-month, etc., progression may be seen at a glance, problem
areas can be noticed.

the flow chart serves the principal as an overview of the operation of the program in all of the
ckassrooms under his direction. The flow charts give him specific information that he can discuss with
his teachers. Flow charts can keep the principal directly involved with individual students and their

Prouress.,

A simplc way to keep the flow chart current is to have each student record his own stage, unit and
hehavorial objective on a given day each month.

vt I:E:E_I:EIFE

16




Q

ERIC

Aruitoxt provided by Eic:

Scquence of Activities

Ihe tollowing chart helps to demonstrate how the skills program, Project READ, works for
Loarmmg Stages I through XVi. Diggnostic testing comes first. ' The student takes a Diagnostic
Imventory to determine his entrance into the program. Test results are entered on the student’s
Individual Progress Card, from which the teacher can get a clear picture of the student’s learning stage
for each unit. The teacher is also able to see which units the student has inastered, and in which he
requires instruction. The teacher is now ready to write the student’s first Contract. The student now
takes a Pretest for the unit on the lowest learning stage on his progress card. The pretest is scored and
the teacher then prescribes worksheets according to the scores on the pretest. When the student has
compicted his worksheet assignment, a Check Test is prescribed and his score entered on his contract.
If test results show that he has not shown mastery (90%) on the skill, the teacher can help him by
prescribing additional materials, such as games, tutoring by a classmate who has mastered the skill,
tator him herself, or prescribe additional workshcets. The student then retakes the check test and
when mastery is shown, repeats the process for the next skill within the unit. When all work for a unit
i» completed, the child takes a Post Test to assess his mastery of all the skills within the unit. If he
passes this test, his progress card is updated and a ncw contract is written for his next unit. If test
scores indicate he has not mastered all skills, the teacher should then provide additional instruction to
help fill the gap.

Take
D.I

Create
Progrcg
Card

Int "nOOQ
Con tract

Toke Unt
Rre- Test

Arexribe
for Skiiis
rot mostered
Work with \éor‘:'v 3
elate
Actiwvhes Moteriol

Update
Progress
Card

Prescribe
Next
Unit
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Accent Marks

XISA L
XISA Y

Advertiscments
IXICSH

Alphabetical Order

IVRS 3
IVRS 4
VRS 3
VIRS 2
VIII RS 2
IXRS 3
IXRS5
X RS 4
X RS 10

Antonyms or Opposites

VVsi
viIHV3
Xvz2
XVIVi

Associations
HIFC1
IVFC1
VIC I
Author’s Bias

XIVIC5H

Author’s Purpose

VIIIC 3
XIC4
X1iCi
Xmics
XviICl
XVIC4

Bihli()sml)hy
XITRS 7

Bmgr.nnhlcs
XVIIC3

Project READ Cross Reference Index of Skills

Books - Tite
IVRS I

Books - Title and
Author

VRS
Books - Units

VIIRS 1
VIIRS 2

Capitalization

IVRR 1
IVRR 2

Cause and Effect

VIC®6
VIIIIC1
IXIC7
XIC5
XI1ICcs
XIVIC2
XVIIC 2

Compounds

IVSA 3
VSA 1l
VIISA 3

Conclusions

XI FC 2
HIic 3
IVIC?2
VvIC9
VIC 11
VIIIC 1
VIIIC 2
VII IC 4
VIII IC 3
IXIC3
IXIC 4
IXIC8
XIIC?2
XIIC 3
XIIC 4
XIIIC 2
XIIIC 7
XIII IC 4
XIVIC 6
XvICc2
xvics 1
XVIIC 1

1o
(WY

Consonants - ending blends

VII PA 6
IXPA 2

Consonants - ending digraphs

VIPA ]
VIPA 2

Consonants - final

III PA 11
III PA 12
III PA 13

Consonants - initial

Il PA 9
III PA 10

Consonants - initial digraphs

IVPA 6
IVPA7
IVPA S
IVPA9

Cconsonants - initial two and
three letter bl=nds

IVPA 10
VIIPA 1
VIIPA 2
VIII PA 2

Consonants - medial

VIPA 3

Consonants - medial digraphs

VIIIPA 1
IXPA 1

Consonants - one letter
two sounds

VII PA 4
VIIPA S5
VIIPA 6
VIIPAY




Cononants 1w lettors

ull’: .\I mnd

VIPA S
INPAY

Content Arcdas
XVIFC5
Contractions

VSis
VISA |
VII SA |
VHISA |
Vil SA 2

Dictac niary

VRS2
Vil RS 3
Vil RS 4
VIl RS 5
XRS5
XRS6
XRS7
XVRS1

EFx aggerations
IXICI

Encyclopedia

IXRS 6
X RS2
XRS3
XIRS 1
XIIRS |
XIIRS 2

Fact and Opmion

XIHIC6

Fiction and Non-fiction

iIXFCI
viIC3
VII RS 3

Following Directions

il RR 1
VFCI

Glossary

IXRS 4
XI RS 2

"()m()l'l.lllh\
XIIV1

Homonyms

Viv2
VIV 3

Idiomatic

Exgressions

VII FC 3
IX FC 2

VIIIIC 2
XIITIC 5

Index

VIRS 3
IXRS 2
XRS1

XIIIRS 1

Interprets
Poetry

XVIIC5

Librarz - Call

Number
XRS8

Library - Card
Catalog

XII RS 4

Library - Catalog
Cards

XRS9

Librarz - Dcwcy
Decimal

XII RS 3
Magazines

XIV RS 3
XV RS 2
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Main Idea

IVFC4
VIII FC 1
XFC1
XFC2
XII FC 3
VIIC 4
VIIIC 6
IXICY
XIC7
XVRS5

Maps, graphs, tables,
and charts

XVI FC 1
XVIFC2
XVI FC 3
XVIFC4
XVIRS 5
XVIRS 6

MetaEhors

XIVIC1
XVICSH

Mood

VIIC 1
IXIC6
XIIC1
XIVIC3

Myths
XVIIC 4

Newspaper

XIFC3
XIIIFC1
XIHI FC2
XVFC1
XIV RS2

Picture - Descriptions

VIIC 3

Pictures to sentences

III FC3
IIFC5

Plot

XIIici




Plurals

IVSA I
IVSA 2
VIIISA D
VIIESA G
Vil SA R

Predicting
Outcomes

HIIC2
VIC2
VIICS5
XIC3
XIic?2

Prefixes

XSA2
XSA3
XH SA 2
XIIISA L
XVSA3
XVISA 2

rnicc H
Vocabulary

Inv2
Ivvi
Vvl

VIV |
Vil V 4
VIII V5
IXVli
Xvs3

XIvi
Xnva
XtV 4

Punctuation Marks

Il RR 2
INRR 3
VRR1

V RR 2

VIRR 1
VIRR 2
VIRR 3
XIRR |
XIRR 2
XIRR 3
XIIRR 1
XIIRR 2

Reference Sources

XIV RS 4
Rclationships

HIIC i
IVIC |
VIC4
VIC5
VIC7
vVICS8
VIC10
VIIC 2

Rhyming Elements

VIIIC5
XICcé6

Roots

VISA3
IXSA2
IXSA 4
XISA 4
XIISA 1
XIVSA1l
XIVSA2
XVSA5

Similes

XIC2
XIIIC 4

Singular and

W —

Plural
ossessives

XIISA3
XIISA 4

Singt_xlar

Possessives
and Plurals

VIIISA 3

Story - best answer

IIIFC4
VFC2

VIFC3
VIIFC1

20 N}

Story - Characters

IVFC5
XIFC1
IXIC2
XIIIC3
XIVIC 4

Story - questions
with details

II1 FC 2
II1 FC6
IVFC2
IVFC3
VFC3
VFC4
VIFC1
VIFC2
VII FC 2
XIVFC1

Suffixes

VII SA 2
VIIISA 7
IXSA 1
IXSA3
XSAl
XI SA 2
XIII SA 2
XVSAl
XV SA 2
XV SA 4
XVISA 3

Syllabication

VSA2
VI SA 2
VII SA 4
VIII SA 4
IXSA5
IXSA 6
IXSA7
XSA4
XIIISA 3
XVISA 1

Sznonzms
VIIIV 1




‘I'able of Contents

IVRS 2
VIRS |
VHIRS |
IXRS I
XII RS 6

Thesaurus
Xmvli

Timed Conditions

VIII FC 2
Xl FC 2

‘Time and Logical

SCQUC“CC

IHFC7
I FC8
HIFC9
VFC5
VIFC4
VI FC 3
XIFC4
XII FC 1
XVIRS 1
XVIRS 2

Title Page
XIIRS 5

Topic Sentences

and Outlining

XIRS 3

XIIRS 8
XIII RS 2
XIVRS 1
XVIRS 3

Vocabulary - Abstract
or Implied

IVvv3si
viv3
XVl
Xiv2
XIIV2
Xivvi

Vocabulary - Common
and Technical

Xvva2
XVvi3i

Vocabulary- Vowels and Vowel Sounds

Concrete continued
Ivs VPAS
VivV4 VPA4
vViivi VPAS
XV FC 2 VPA 6
Vocabulary- Vowels - Variant Sounds
Multiple Meanings

VPAY
VV4 VIPA4
VIIV 2 VIPAS
VIIIV 4 VIPA G
XIVV 2 VIPA?7
Xvvli XPAL
XVIV 2 XPA2
Vocabulary- Words to topics
Signal Words

XIC1
XIIIV3 XIIIC5

Vocabulary- World Almanac
Similar Form Form

XV RS 3
IVv2 XV RS 4 |
VVv2 |
VIV 2 Writes a Paper i
Vocabulary- XIIIRS 3 |
Similar Meaning XVIRS 4 |
XVIRS 7
Hivi
IVV4

Vowel digraphs

VPA7
VPAS

Vowels and Vowel
Sounds

IIIPA 1
III PA 2
IIIPA3
IIIPA4
IIIPAS
IIIPA 6
IIIPA7
IIIPAS
IVPA L
IVPA?2
IVPA 3
IVPA4
IVPAS
VPA 1

VPA?2
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Project REAL Skill Sequence
. Behavorial Objectives

RELATED TO READING
Stage 111

___1 Reads and follows directions. Put X; draw line under;
underline, draw circie around.

___2 Punctuation periods, question mark; exclamation mark.
___ 3 Reads orally with expression, recognizing punctuation.
Stage IV
__ 1 Capitahizes proper names.
___ 2 Capita'izes beginning words of sentences.
Stage V
1 Identifies quotation marks in a sentence
2 Writes simple sentence using capstalization and periods.
Stage Vi
__ 1 Uses exclamation marks.
2 Uses question marks.
___3 Capitalize and punctuate given sentences.
Stage XI

__ 1 Wntes sentences requiring periods, question marks,
exclamation marks.

2  Underlines or writes quoted parts of sentences.
{unbroken)

3 Writes quotation marks in sentences. (unbroken)
Stage Xit

1 Underbines or writes quoted parts of sentence. (broken)

< Wntes quotation marks in sentences. (broken)

VOCABULARY DEVELOPMENT
Stage 111
___ 1 Matches Words - Upper and Lower Case.
___ 2 Reads and uses Project READ basic vocsbulary - Stage III.
____3 Matches picture to definition.
Stage 1V

1 Reads and uses Project READ basic vocabulsry for Stage
v

ERIC

Aruitoxt provided by Eic:

___ 2. Discriminates between words of similar form.

___3. Selects picture that illustrates meaning of abstract word.
___4. Identifies pairs of words that have similar meaning.

Stage V

__ 1. Reads and uses Project READ basic vocsbulary for Stage
V.

___2. Discriminates between words of similar form to complete
sentence.

___3. Identifies pairs of words having opposite mesnings.

___4. Identifies specific meaning of a word having multiple
meanings.

Stage VI

___1. Reads and uses Project READ basic vccabriary for Stage
VL

2. Identifies and selects correct homonym to complete
sentence.

3. Match sbstract word to ancther word having similar
meaning.

4. Match concrete word to phrase that has same or similar
meaning.

Stage VII
1. Identifies the word which correctly compietes a sentence.

2. Identifies specific meaning of word when word has
multiple meanings.

3. Identifies antonyms for specified words in sentences.

4. Reads and uses Project READ basic vocabulary for Stage
VIL.

Stage Vil
1. Identifies synonyms for specified words in sentences.

2. Circle word in sentence that means same as underlined
word

3. Choose correct homony:a to complete sentence.

4. Identifies muitiple meanings of words by using words in
sentences.

5. Reads and uses Project READ bas.c vocabulary ior Suge
VIII

Stage IX

1. Readsand uses project READ basic socabulary for Stage
1X.

22 Ll-}
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Siage X

1  Selects meaning of a word when the meaning 1s inferred.

*  Selects antonym, synonym or homonym

24 Heads and uses Project READ basic vocabulary for Stage
X

Stage X1

I Reads ind uses Project READ vocabulary for Stage X1

2  ldentifies meaning of underlined word when meaning 1s
mplied

Stage X1

__ 1 ldentifies meaning of homographs in particular contexts.
2 Reads and uses Project READ vocabulary for Stage XII.
Stage X114

1 Uses a Thesaurus to locate synonyms and antonyms for
given words.

2 Selects the definitions of words when the meanings are
implied

3 Uses context signal words as clues to meaning.
1 Reads and uses Project READ vocabulary for Stage XIII.
Stage X1V

1 Selects hest dictionary definition when the meaning is
implied 1n a selection

___2 Extends the use of common words by attaching new
meanings

Stage XV

1 {dentifies muiltiple meanings for common words by using
context of sentence

2 Differentiates between common and technical meanings
of words

$  Identifies special fields in which common words acquired
technical meanings

Stage XV1

1 Chooses the correct antonym for given words

2 Identifies multiple meanings of words by using words in
sentences

PHONETIC ANALYSIS

Stage it

__ 1 Identifies vowels “a”, “e”", *i 07, “u”, when they are
1n a hist of mixed consonants and vowels

2. ldentsfies short “a” sound by marking pictures when the

name for the picture contains short “a’ sound.

3 Identifies short "i" sound by marking pictures when the
name for the piciure contains short “i"’ sound.
___1. Discriminates between ort “a"” and short i by
selecting correct name for picture or by writing the vowel
sound heard when naming a picture.

___5 Identifies short “e” sound by marking pictures when the

name for the picture contains short "¢’ sound.

___6. Identifies short “o" sound by marking pictures when the
name for the picture contains short “o" sound.

___1. Identifies short “u” sound by marking pictures when the
name for the picture contains short “u”’ sound.

8. Writes orie of the 5 short vowel sounds in three letter
words (CVC) whei; the vowel is missing and the
consonants are written.

___9. Identifies initial consonants by selecting words that begin
with the same letter as name for a picture, by selecting
initial consonant for name of picture, or selecting pictures
whose names begin with given consonants.

___10. Writes letter that names the beginning sound for a picture
or word.

___11. ldentifies final consonants by selecting correct le. ter fcr
given picture or selecting correct picture for given letter

____12. Writes the letter that names ending sound for a picture or
word.

___13. Identifies initial and final consonants by selecting correct
picture for given letters or the correct lett« s for given
picture.

Stage IV

1. Decodes unfamilizr three letter words using short “‘a” and
i’ by blending the letters.

2. Writes three letter words using short “a’’ and “i".

3. Writes and decodes three letter words using short “e”,
"u”, and o'’ by blending the letiers.

4. Writes three letter words using short vowels “‘e”, 0", and

5. Writes three letter words (CVC) which contain one of the
five vowel sounds.

6. Matches initial consonant digraphs (sh, th) to pictures.
7. Matches initial consonant digraphs (ch, wh) to pictures

8. Matches initial consonant digraphs (ch, sh, th, wh) to
pictures whose names begin with the digraphs.

9. Writes initial consonant digraph (sh, th, wh, ch) as words
sre dictated, or writes digraph to match given picture.
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Matc heo il consonant blends to pictures (br er, dr,
fr wr, pr, tr, bi, cl, fl, gt pl. », 8p, st,sw, sm_sn, sc, sk )

Lh s long sound of vowel “a’’ by marking pictures
whose name contans that sound

ldentifiec long sound of vowel *1"* by marking pictures
whose name contams that sound

Identifies long sound of vowel “e’” by marking piclures
whose name contains that sound
Identifies long sound of vowel ‘o
whose name contains that sound

by marking pictures

lde-ntifies long sound of vowel ‘u’’ by marking pictures

whose name contains that sound

Given a hst of words, identifies the consonant - long
vowel consonant - silent ‘e’ vowel - pattern

Given a hst of words that contain vowel digraphs,
identifies letters that make one sound

Selects words contaiming vowel digraph sound for ea, ee,
a1, 0a, and 1e

Ideentifies correct vanant vowel sounds from pictures
whose name contains the sound of ar, r, ur, er, or or

Matches ending consonant digraphs ch, sh, or th to
pretures

(‘ompletes prented names for pictures by filling 1n ending
consonant digraphs (ch, sh, th, ng, ckj

identifies medial consonant in the name of pictures by
velecting the correct '« -ter from 3-letter choices

identifies vanant vowel «ounds of “o1” and “oy' bv
selecting letters to complete words, select words to
match pictures, or select words to complete sentences

“ou" sounds by

T " " "

ou or ow

Disceriminates vanarnt  ‘‘ow* and
matching word. that have the same
wound

ldentifies variant sounds of 00" when given a hst of
words containing double o

Appites “‘au’’, aw' <ound as in crawl and caught, to
«wlect correct words

Writes 1mtial two letter consonant hlends to match
picture names or dictated words (tr, gr, dr, pr, fr, cr, br,
bl ¢l, 0, cl, pl, sl, sw, tw, sm, sn, sk, sp, st, sc, tw)

Selects the correct three letter consonant blend which
bepins a pronounced word (scr, spr, thr, spl, squ, shr,
«h, chr, str)

24

)

7

ldentifies double consonants that make one sound

ldentifies two sounds of *‘¢”, 1f ¢ is followed by e, 1 0r v
1t usually sounds like ¢ in oity. If ¢ 1s foliowed by a, 0 or
u 1t usually sounds like ¢ 1n cat

Identifies two sound of “g”. If g is followed by e, 1 ory
it usually sounds like in cage.

Matches correct ending two letter consonant blend to
pictures whose name ends with scund for the blend (nk,
nd, nt, sk, st, Id, Iit, sp, mp, lp, ft, ik, except when
preceded by “a”)

Identifies the ending sounds of *'y”’ as in buy.

Stage Vil

1

Stage |V

Identifies correct medial consonant digraphs to complete
given words.

Identifies beginning three-letter blends to correctly
complete words

Identifies correct medial consonant digrapirs to complete
words. (th, ch, sh, ¢., ng)

Identifies correct ending two-letter consonant blends to
complete words. (nk, nd, nt, sk, st, Id, It, sp, mp, Ip, ft.
1k)

Identifies “ph” as usually having the sound of “{'’ and
“gh' as sometimes having the “f"” sound and sometimes
being silent.

Identifies the vanant sounds of “ough”’.

a“,

Identifies va-iant spelling. of vowel sounds of “a” a» in

cake, “e” as in bed, “ee’ as in see, ‘‘air’’ as in ..air.

STRUCTURAL ANALYSIS

Identifies singular or plural form of word by inatching
word to a picture

Identifies plural form of word when ‘s’ makes it plural

Mat-~hes pictures to form compound words.

Matches words to form compound words.

Identifies one or two syllables in a list of words given
orally.

Identifies a contraction 1 . sentence.




Stage VI

Stage Vil

|

Muatches contractions to uncontracted forin of word
tean't didn't, hadn't, hase't aven't, he's, P, I'm, at's,
fets, she's, wasn’t, isn'ty

Identifies one or two syllables 1n a given group of words

ldentifies root word in words ending in "ing”, “ed”’, and
'« when root word does not change

Matches contractions to the uncontracted fo-m of the
word  (aren’t, couldu’t, doesn’t, sh uldn’t, that’s,
they ‘re, wouldn't, you're)

Adads the suffixes “ing™, “ed™, “en”, or “s” to verbs
which do not change the root to form new words

Forms compound words from given words

Identifics one, two or three syllable words

Stage Vi1

v

Muatches contractions to therr unccntracted form. (111,
he'll, she ll, vou'll, theyll, I've, he'd, they'd, we'd, she'd,
you'd, won't, don’t)

Writes the contraction for words in which only one
letter 1» omaitted 1n the contracted forms

1 Idenufies the root word of words ending in “ful”, “1an™

o

Ist”, “ess’, and “or’.

[

Divides words into syllables by applying the following
principle When the first vowel is followed by two
consonants, the word 1s usually divided between the two
consonants

6 Divides words into syllables by applying the following
principle “le’ takes one consonant for the last syllable

-1

Divides two syllable words having only one consonant
after the first vowel by applying the following
principle: When the first vowel is long, the consonant
begins the second syllable, when the first vowel is short
the.consonant ends the first syllable.

Stage X
1 Makes new words by adding the suffixes “ful’, “ian’’,
“ist”’ and “‘or” to root words

[ TP L R T L BT

2. ldentifies the prefixes “dis”, “non”, “mis”, “re”, “un’,
and “in”

3. Add the prefixes ‘“dis’’, “in", “mis”, “re”, “non”, and
“un” to root words to form new words.

4 Divides words into syllables by applying the following
principle Divide after prefixes and divide bLefore
suffixes.

Stage X
3 IDufferentiates between possessive forms and plural forms
by wdentifying one or the other when they are presented ____ 1 Marks the accent in words by applying the principles [
together, recognizes and writ-s singular possessive forms most two-syllable words, the first syllable is accented if
a word contains a root word, it is usually accented.
1 Diwides words into syllables by applying the following
principal Divide between compound words ___ 2 Forms new words by adding the suffixes “ation”, “ion .
“ment”, “ness’’, “ship”, “sion”, and ‘“‘ution’ to bhase
7 Wntes the plural form of words when “f” 1s changed to words.
oy
___ 3 Marks accent in words using the principle: When a
6 Wntes the plural form »f words when “y*" 1s changed to prefix is added to a root word, the root word or first
- e syllable of root words is usually accented.
7 Adds the suffixes “ing™, “ed”, “est”, and “er’’, to root 4 Writes root words of words with prefixes “‘dis™, “im"’.
words that do not change form before the suffix s “in”, “non”, and “un"".
added
Stage Xii
__ 8 Form. plurals of singular words ending m "'s”, “ss™, ",
“sh' . or“cn’, by adding “‘es'" to the root words ___ 1 Wntesthecorrect root words for words endiag in “able’
“ful”, “sble”, ‘‘less”, and “ous’’.
Stage 1X
___ 2 Forms new words by adding the prefixes “ad”, “'con’ .
1 Adds the suffixes “ed | er”, “est™ and “ing" to onc “de™, “ex”, “re”, “pre”, “pro”, to root words
svliable root words that douhle the final consonant 1o
form new words 3 Differentiates the two plural possessive forms by
wdentifying each when they are together
2 Wntes the root word of words whose ending. have
changed the spelling of the root 4 Differentiates between singular and plurai possessive
forms
3 Adds the endings “ed " “er ", Cest”, “ing”, and “lv” to
—_' root words to form new words when the spelling of the Stage X))
root word changes
, 1 Forms new words by adding prefixes “out’, “over’,
“self”, “under”, “up”, and “upper” to root words
Q
ERIC 25 -8




i

3

!

{5

te

- !

[

Stage H1

1

)

6

~3

ERIC

Aruitoxt provided by Eic:

Given words ending i *‘able”, “ful”, “ible”, “less”, or
“ous”, chooses correct word for particular context.

When given unfamiliar words, divides them into syllables
hy applying the correct principles of syliabication.

Stage X1V

Writes the correc. root word for words ending in “ate’’,
“en’", ‘“ify”, and “ize".
Writes the root word for words ending in “ai”, *“‘ance’’,
--d‘)mv" llencev!' “Ic"' llim"' “ity"' Illy"' Ilby"' “th"'
“ty’", and ‘‘ure’’.

Given words ending 1n “ate en”, “ify”, and “ize”,
chooses correct word for a particular context.

(iiven words ending in “ant”, “ary”, “ent”, “ic”, and
*“we”, chooses correct sword for a particular context.

Makes new words by adding the prefixes “circum®,
‘inte”’, “intra”, "“sub”, “super”, “trans”, or “tri” to
root words

Chooses the correct word for a particular context given

words ending in ‘‘al’”’, “ance”, ‘““dom”, “ence”, “ic”,
..Ism". ..th"' ..ty"' ‘nd llure'l.

ldentifies following Latin roots and their meanings and
use. .nem 1n context. (act, don, mob, pon, quest, rect,
~rnhe, sign, spec, vers, ag, mot, pos, quite, reg, script,
signific, spect, vert, mov, pound, rul, and spic)

Stage X VI

identuifies words correctly divided into syliables and
accented

Ghiven a word, adds the correct prefix. (review)

Given a word, adds the correct suffix. (review)

FACTUAL COMPREHENSION

Selects associative pairs given pictures and words.

Answers orally factual questions about a short story read
by the teacher.

Identifies picture which corresponds to a sentence
dictated by the teacher

ldentifies which of three words fits context of written
sentence

Identifies details of sentence by matching to a picture.

In a given selection, finds sentence which contains
answer to a written question.

Tells a story when given a sequence of 3 or 4 pictures.

Stage VIII

1.

Arranges three or more pictures in correct time sequence
going from left to right.

. Numbers related story pictures in a logical sequence.

Identifies associated pairs from a given word list

Copies a word or phrase from a printed selection to
answer a question.

Selects facts contained in a story from a choice of
sentences after reading a short story.

Identifies the best title for a story read silently from a
group of three titles

. Identifies the characters in a story read silently, by

locating the names in the story or by writing them.

. Reads and follows two or more written directions in

relation to one picture.

. Reads a simple story and selects a word or phrase in a

multiple choice exercise.

. Following silent reading of a selection, answers yes or no

to questions about story details.

Selects details from a story to answer who, what, and
where questions.

. After reading a story, arranges three sentences in correct

sequence.

. After reading a selection, completes in written form a

statement based on story content.

. From a story, locates details that tell when or how.

. After reading a short informative selection, chooses

correct answers to factual questions.

From a short story, r.umbers sequentially a group of 3 or
4 sentences.

. After reading informative selection, selects from three

responses the correct answer to questions.

. After reading an informative seiection, writes answers to

factual questions requiring recall of facts.

Selects fiom four responses the best meaning of a given
phrase used in a particular story.

After reading & poem, selects the main idea from 3 or 4
response choices.




|

2 Reads o selection and follows directions or answers _ 2. Finds and uses information from graphs, tables, and
questions under timed conditions. charts.
3 Lasts in order of their occurrence the main events of a ___ 3 Interpreis the information given on graphs, tabies and
- wlection charts.
Stagn 1X ___ 4. Answers 1uestions using a 1a8p when the answers are not
directly srated.
1 ldenufies a given selection as fiction or nonfiction and
gives detail- to support the decision. 5. Uses material from the content areas (science, health,
math, history, geography to locate facts.
__ 2 Selects from 4 responses the best meaning of a given
phrase INFERENTIAL COMPREHENSION
Stage X s "
__ 1 Selects from several paragraphs the correct paragraph to 1. Matches pictures that show relationship.
match the given raain idea. -_—
2. Co tes orally th t f a series of pictures.
2 Wntes the main idea of a selection of three or more — mpletes orally the outcome o pe
paragraphs 3. Supplies orally the missing word in a sentence given by
the teacher.
Stage X1
i Stage |
| Lasts the main characters and identifies the time and v
place for given selections. 1. Matches words to pictures which show abstract
2 When given two or more conclusions, selects the valid relationships.
one bzsed on factual evidence in the selection. 2. After reading a 4-line st or poem, selects the correct
- respo i lusions.
__ 3 Selects relevant headlines for newspaper articles. nse by drawing conclusions
. . . . Stage V
1 IHdentifies the logical sequence of actions in a selection.
Stage Xt ___ 1. Classifies words into categories.
. hooses the picture
___ 1 Identifies the sequence of events in a selection. — 2 tl::‘td;r::cet: zef:::c:::encu and ¢ P
__. 2 Under timed conditions, reads a selection and answers 3. Determines which selections deal with reality and which
factual questions. deal with fantasy. (real and make believe)
___ 3 Matches given mam ideas to paragraphs of a selection. 4. Matches words to words which show abstract
Stage Xil) relationships.
. i i sh abstract
__ | Wnies an article for a given newspaper headline. — 5 :l.:ﬁ::m:;'“m“ to pictures which Siow ) 1
2 (iven a newspaper article with headline, selects from 6. Matches sentences to words which show abstract
histed statements the ones that justifly the headline. _— relationships. (cause/effect)
|
|
Stage X1V ___ 7. Matches sentences to words which show abstract |
1 Answers factual questions requiring recall of detasdl from relationships.
an informative selection ___ 8. Matches paragraphs to pictures which show abstract |
Stage XV relationships. |
. . |
1 Given a newspaper article with headline, decides whether — 9 :?"n::.: m:r:'i': "'::ci 02’ story, selects the correct |
or not the headline 1s justified by the facts included in po y € conclusions. |
the article ___10. After reading a 3-line paragraph, selects the rhyming |
2 Selects from 4 responses the best meaning of given word which shows an abstract relationship.
concrete or abstract words in ph 11. After reading a two or three paragraph story, selects the

Stage XV1

1 Uses maps to locate various types of factual information.

correct responce by drawing conclusions.

212
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Keads o poem or short story and indicates the mood
exprosacd as happy. sad or funny.

Mitches paragraphs to words which show abstract
relationships

Writes a short description of a picture.

Reads a story, and selects froms muitiple choices, the
m.uin idea implied by the author.

Reads a sentence or sentences silently and writes what
may happen next

After reading a stor, selects from cho
that happened

mplied events

After reading a poem, selects the correct response by
drawing conclusions

Selects words or phrases from a poem which illustrate
the author’s purpose.

After reading a two or three paragraph story, selects a
conclusion to answer a sfated question.

After reading a poem, matches rhyming words when the
rhyming elements are spelled differently, ie., sky and
high

Selects the main i1dea of one paragraph by circling the
best title when given three choices.

S1a9e VINI

Identifies cause and effect relationships in a seleciion.

After reading an idiomatic expression in a story or
poem, selects the word or phrase that means the same.

After ri-ading a story. selects the best conclusion from 4
resporses when 2 or more responses could be correct.

ldentifies exaggerated phrases a.id sentences.

Selects from choices, words or phrases that describe a
character’s reactions to a situation.

After reading a 4 to 8 paragraph story, selects the
correct response by drawing conclusion.

Selects detalls from a selection that support a given
conclusion

Classifirs advertisements into given categories.

Seircts the work, phrase, r sentence which tells the

mood of a story

Identifies cause and effect relationships in a poem

=)

Stage XI

a2
[

Answers questions from a fictional selection when the
answers are not directly stated in the text.

Writes the main idea of a paragraph.

Selects words, sentences, or phrases that are relevant to s
specific topic.

. Identifies simiies in a >¢itencs.

. Reads a partial story and predicts an outcome. Use<

evidence from the story to substantiste the outcome
predicted.

. Identifies author’s purpose as informative or entertaining

and selects evidence to support that purpose.

. Identifies cause and effect relationships by stating which

is the cause and which is the effect.

. After reading a poem, matches rhyming words when the

rhyming elements are spelled differently, ie., sky and
high.

. Reads story and selects from multiple choices, the main

idea implied by the author.

. States the author’s main purpuse and selects evidenre to

support that purpose.

. Reads a given selection and writes a conclusion based on

the information.

. After reading a poem, selects tise correct response by

drawing abstract conclusions.

. After reading a story, selects the b>st conclusion from

four responses when two or more responses could be
correct.

. Reads a story and selects sentences that best describe the

plot.

. Selects statements from a given selection to substantiate

a conclusion.

. Selects words or phrases that describe traits of specific

characters.

. Identifies and constructs similes.

. Selects words, phrases or sentences that are relevant to a

specific topic.

. Dete-mines which given statements are fact and which

are opinion.

Selects the meaning of a specific phrase when the
meaning is inferred but not stated in the selection.

Identifies cause and effect relationsh:ps in a poem




Stag X1

I ldenufies and writes the mood of a selection.

2 After reading introductory paragraphs predicts the
content of the rest of the selection

5 Slales ‘he author's purpose and gives evidence to
support it

1 After reading a selection, ancwsre cucsticns when the
Jans xers are not stated in the text.

v After reading an idiomatic expression in a story or
poerr, selects the word or phrase that means the same.

Stage X1V
1 ldentifies a metaphor 1n 2 selection.
2 ldentifies cause and effect relationships in selections in
which either the cause or the effect is implied rather

than slated

4 Gives the personal opinion of the mood of a poem.
Writes the reasan for selecting the mood.

1 Determines the emotional reaction of a character in a
particalar situation.

» In a given selection, identifies and states the bias of the
author

# Interprets information from a story to support a given
conclusion.

Stage XV

. (nven 4 purpose for an author’s writing, provides reasons
from the writing to justify it as a reasonable statement
of the author's purpose

States whether and why given conclusions sre, or are
not  vahid as based on the evidence in a particular
wleclion

3 Guoven statements, 1dentifie: which are inferences and
which are facts hased on evidence in the selection.

1 Compares the opmions of two authors writing on ihe
same subject

% ldentifies and forms metephors.

Stage XV1

1 After reading a poem, draws conclusions by responding
to given questions

te

Identifies cause and effect relationships in a poem.

§ Compares two hographies about the same person
writien by different authors.

1 Reads a variety of myths from different cultures.

» Reads and interprets poetry.

ERIC

RESEARCH SKILLS

1. Identifies the title of a book.

2. Using a table of contents identifies the beginning page
number of a given story.

3. Writes in the missing letters, both upner and lowar case,
when given a series of letters.

4 Rearranges groups of 3 to 5 upper and lower case letters
in alphabetical order.

1. Writes the title and author of a book by using a library
book.

2. Finds a given word in a picture dictionary and lists the
page on which it is found.

3. Alphabetizes groups of three to four words according to
the first letters of the word.

1. Uses a table of contents to determine whether a
designated book contains a specific story or information.

2. Alphabetizes groups of 3 to 26 words according to the
first letters of the word.

___ 3. Find the index of a book.
Stege VU
1. Identifies the number of units in a given book.

2. Identifies the number of stor in a unit of a given
book.

3. Differentiates between fiction and nonfiction books by
their library markings.

Stege VIl
1. Uses the table of contents in a book to answer questions.

2. Arranges words in alphabetical order according to the
first two letters.

3. Locates entry words in a dictionary.

4. Locates guide words in a dictionary and uses them to
find words.

5. Locates one meaning of specific words in a dictionary.

1 Uses the table of contents in a library book or textbook
to find required information according to chapter
headings.

2. Refers to the main topics in an index to answer
questions.

<2
4
—4}
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Aruitoxt provided by Eic:

Arnanges groups of 3 10 5 words 1in alphabetical order
according to the first thre+ letters

Using a glossary, wntes all the information given for
specific entries

Aiphabetizes names of peopie using iast names first.

Using the guide numbers and letters on the cover, locates
an entry in the encyclopedia.

Answers questions by referring to topics and subtopics
in a given index.

Uses guide words in an encyclopedia to locate specific
information.

Locates specific information in an encyclopedia.

Arranges groups of 5 and 10 words in alphabetical order
according to the first four letters

Locates and writes the dictionary definition for a
specific word in context when that word has multiple
meanings

Locates entry words in the dictionary which are derived
from root words. (Sometimes the derived word -ill be
an entry word, sometimes only the root word will be the
entry word.)

Identifies the phonetic spelling of given words by using
the dictionary key.

Locates the call numbers of library books by using the
card catalog

l.ocates author, subject, and title cards in the card
catalog.

Arranges in alphabetical order proper names or titles
that have determiners (such as: a, an, and the).

Locates information in an encyclopedia to answer
specific questions.

Distinguishes between the functions of a glossary and a
dictionary by answering related questinns.

Selects the topic sentence in a paragraph.

Locates spectfic information in an encyclopedia by using
subheadings

Locates specific information in an encyclopedia by using
cross reference

Writes the Dewey Dcimal numbers and subject grea for
specific titles or topics

Locates bibliographic informa‘ton concerning specific
books by using the card catalog.

5. Constructs a title page.
6. Constructs a table of contents.
7. Constructs a simple bibliography.

8. Selects from a given paragraph the topic sentence and
the subordinate sentence.

1. Uses the ncwspaper index to locate various types of
information.

2. Constructs a simple outline using one level of
indentation for two to three main headings.

3. Writes a one or two page research paper using two
reference sources.

Stage XIV

1. Constructs an outline which has two levels of
indentation.

2. Identifies newspaper articles as to type: news, sports,
editorial, entertainment, society, classified advertising,
obituaries, financial, politics, horoscope, comics, bridge,
weather, women's activities, vital statisitics.

3. Locates the following information about a
magazine: editor, editorials, publisher, date of
publication, and contents.

4. Identifies the purpose for using each of these reference

sources:
a. Readers Guide to Periodical Literature
b. Library Catalog
c. World Aimanac
d. ‘Thesaurus
e. Atlas
Stege XV

1. Uses the dictionary to find abbreviations, signs, symbols,
proofreader’s marks, biographical names, pronouncing
gazeteer and forms of address.

2. Compares the function and coverage of specific
magazines.

3. Locates information in The World Almansc to answer
specific questions.

4. Collects and syr thesizes information on a specific topic
by using The Vorld Almanac, encyclopedias and one
other reference source.

5. Selects phrases in a given selection that are subordinate
to the main idea.

L




Stage XV

ERIC

Aruitoxt provided by Eic:

1

2

fal

6

-1

Organizes a given selection according to time sequence.

Given informational statements, organizes them
w-quentially into a paragraph.

Constructs an outline that has three leves of
indentation.

Writes a research paper using four sources.
Given information, contracts graphs, tables and charts.

Constructs a map of a school, neighborhood, county,
state, or country. Includes a key and a scale of miles.

Writes a biography using at least three different sources.
(magazines, books, encyclopedias, Who's Who) Include
outhine, title page, table of contents, bibliography,
footnotes.

34



APPENDIX

Forms Used In Project READ

33

34

35

36

37

Class Profile

Progress Chart

Student Contract
Certificate of Promotion

Flow Chart
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Project READ Class Profile
Placement Chart

Teacher

Grade

Name of Student
(Rank order, highest to lowest)

Reading Level
(Achievement Test score)

Diagnostic Inventory
Level

Beginning Stage

A ruiToxt provided by EAl
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READING CONTRACT

Student Name Teacher
- Stage Unit Beginning Date Ending Date
. TEST SCORES
Pre-Test Post-Test Check Test | Check Test 2 Check Test 3
Behavioral % Score % Score Dste % Score Dete % Score Date % Score
Objective
Date Date
READING CONTRACT
o Teacher vioral® Page N Alow Score
ate oac| Denavior 'sge No. H r
J{unmm ovectme | o Materal Instructional Notes Tota Points ";"':'::‘
b

35 34
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We are pleased to inform pou that

has been advanced from Stage

in reading and is nofw working on

Stage Bate
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EXPLANATION:
The Great Studies Reading Program 1s set up to help you read books about many things.
I. The library 1s the cente- of the total reading program.
2. You will read books from a category of your choice for a two-week period.

a. You will be able to read books from I8 areas of knowledge during
the s~hool year.

IMPLEMENTATION: or beginning
You will
I. Select or pick your own book at the library from the category of your choice.

a. Read as many books from a specified category as possible during the
two-week period.

2. As you read, choose new words you wish to
learn and add them to your word list onpage i1.

a. Prepare a word strip (vocabulary card) as
shown on page 6 .

3. Compiete an activity for each book read which is added to
your student notebook.

4. Complete at least one synopsis each quarter to be added to a
class book for the other students to read.

5. Meet with a group to discuss. analyze, and evaluate the
books being read at least once every two weeks.

6. Meet with the teacher for suggestions, discussion and
evaluation.

WHAT DOES THE STATEMENT BEL OW MEAN?

QUALITY IS MORE IMPCRTANT THAN QUANTITY IN THE
GREAT STUDIES REAZ NG PROGRAM

Yerile your answe. the lines below.




GREAT STUDIES BOOK SHELF

Tne Great Studies Reading book sheif 1s a chart showing tre major areas of knowiedge and human achievement
from which you will select books during this schoo! year. As you finish an area of knowledge or category, color

the correspond:ng book. This will show you at a glance the areas compieted and the areas of knowicdge yet to be

explored.
Love those
books !
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GREAT STUDIES DIRECTED LESSON

REMEMBERING: You ~ay ha.e used the Great Studies Library Progran. last year. If so, you are an “‘old hand"™"

and wiil only need a little revies before you begin. You know how interesting and exciting the program is.

In order to make sure you are ready to begin, answer the questions below.

What s 2 category?

About how iong do you read from each category?

What 1s the ¢ .roose of the card catzlogu=?

¥hat does fiction mean? __

What does non-fiction mean?

NEW CATEGORIES: If you were 1n the program lasi year you remember the Great Studies Book Shelf. This year

you wi!l pe reading fro— newn areas of knowledge so you will be using a new Book Shelf. Look at the new shelf

on page 2. Read each category carefully.

ACTIVITIES: Last yea.. if you worked on Creat Studies Activities, you know what they are. This year you will

again be working w:th forty actisities. but most are new. Read each acuvity carefully. Your teacher will hold
a class giscussion to make sure everyon2 understands the acuivities and their purpose. The activities are fun

to do. Often they are so ~uch fun you might forget how important neatness and accuracy are.

L:st a fen Standards for Activities below. Be ready to discuss them with the rest of the class.

Your Book: You are now realy 10 select your first book. You kncw to read your hook carefully. After you have
done **us gou Are reddy 1o pick your first activ-ty. You will probably want to reread the activities in order to pick
tre one that vest fits your bcox. Remember. you must only use an activity twice so select yours carefully.

Ready 10 Begin: Now — ~ .., nave picked your activity and have a few standards 1n mind for doing your activity.

Before you 1tuat 4 Degn arseser the questions below. You will discuss your answers with the rest of the class.

t. Where do | go for supplies?
2. Wnere 23 1 turnan my activity when finished?

NOW YOU AF e READY TO BEGIN' GOOD LUCK!
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I. SPORTS AND GAMES Date

Author ——

Title . . -~

1. AIRCRAFT Date

Author _
Title

3. BIOGRAPHIES Date
Author =
Title

4. HOBBIES Date
Author
Title

S. LANGUAGE AND WRITING Date *
Author _
Title .

6. CAREERS Date
Author — I
Title I ~ o I .
7. FOLKLORE Date
Author — — _ -
Title el
8. MIRACLES OF CMEMISTRY GCate —_—
Author S —— S
Tatle . ___ _ _ . _— -

9. TYPES OF MUSIC Date
Author B . i L e . L .. . -

Title




10. FINANCE Date .. _ . _ _._. - L
Author

Title ~ o e

11. ARMED FORCES Date ___ .. . oL o
Author o L L
Title

12. ARTS AND CRAF'/'S Date .___.__ .. .
Author

Title A . e o

I.. ENGINEERING Date . . -

Author L e . . B — .

Title S . [ e .-

14. HISTORICAL FICTION - UNITED STATES Date . ____ U .

Author _ L e

Title S

1S. ROCKETS, SATELLITES AND MiSSILES Date .. ._ . Ll
Author . . I

Title . L

16. SYMBOLS Date o -
Author
Title

17. HORSES Date
Author
Title ) e

18. TRAVEL AND ADVENTURE Date
Author
Title




Word Strips (Vecabulary Cards) *

Mater.al Set Up

. Cut 9 x |2 scratch paper into 3 x & inch strips.

2. Write the new word in the upper left hand corner.

3. Write the dictionary respelling in parenthests directly after the word.

4. Place the corresponding number from the word list on page |1 in the upper right hand corner.
5. Wnite a clear, simple definition of the word using a dictionary.

6. Write an original sentence using the word to demonstrate your understanding of the word.

7

In the lower left hand corner write the title of the book. In the lower right hand corner write the page
number where the word is used.

8. Use a paper clip to keep all word strips together.

Mode! Word Strip

Word: (reSpellmg) Card Number

Definition.

sSentence.

"lh‘k -

Sample Word Strip

1

colitade (b o-Zisd) 8 |
J

1

1

|

|

% wwnd 2 e rraseentacrs a

Hrteace 3 Snlotons B P43
174
Q 6 OV

T om **Pupil Motivated Individualized Instruction,’’ Dr. Floyd B. Buchanan
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ACTIVITIES

u’lﬂ'

-
You will b. able to choose an activity for each book that you read while working in the Great Studies

Reading Program. You may choose the activity, but no activity may be used more than twice. You must date each
activity in the space provided. Also, for one activity for each quarter (at least four per year) you must write a
synopsts, or summary, of a favorite book to be included 1n the class book for others to read. A description of the

synopsis, or summary, is given on the following page.

You may do more than one activity pei took. You may wish to include pictures, magazine articles, maps,
brographical sketches of authors, etc., to make your notebook more meaningful and interesting. The notebook
will be a part of your reading grade and should be done carefully. You may use your notebook to share during the

group discussion period and for conferences with your teacher.

The following sample of the Great Studies Activity Forms, which begin on page 25 should be filled out
carefully for each book that you read. Use the space provided to write your activity, or a description of your

activily.

EXAMPLE

vt 7 /B Title:

Hlestialisny: bhiy. Author’ Lhpreary)

Date W (b o Category: _ ‘

M%MW&QML_ é%@jaé%
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Jul
l ﬁ\ .%L GROUP DISCUSSION
lu

Your group will meet together once or twice every two weeks to share end discuss the books which heve
been read. This will give you an opportunity to express your own idess and viewpoints orelly. Be sure you sre

prepared when you meet with your group. Be ready to esk the group questions sbout thelr books. It Is not enough
that you read for pleesure and gein knowledge. It Is necessary that you learn to aneiyze, criticize, and eveluste
the specific idees of an author.

What does it mean to anelyze, criticize end eveluate? Look up these words #nd write ¢ definition or mesning
for each one.

ANALYZE

CRITICIZE

FVALUATE

Be ready to discuss your dafinitions with the rest of the class.

STANDARDS FOR GROUP DISCUSSION

Be en ective participant.

Keep the discussion to the subject.
Do not telk too long.

Help others to teke part.

Ask quest'ins if you do not understand. .
Listen carefully to what Is baing sald.

Allow others the courtesy of speeking
when you heve finished.

NSV AN -




WRITING THE SYNOPSIS

The word synops:s came into the English language by way of the ancient Greeks. It means a general view,
as of a subject or its treatmert, an abstract, syliabus. a summary. There are many values in synopses. They
have been used bv great scientists to quickly locate essential information. Scientists are pusy men and they
have to work quickly to find answers to their problems. Currently, our scientists who are w-rk'ng and studying
how to send a man tc Mars must have short, easy to read and very complete synopses of t-e wnitings of ther

scientists that directly offect their work. This helps them learn about many things more rapidly.

Mary of us also like to learn about many things. Our big problem 1s TIME. We wa t te learn about things
that interest us — hobbies, space explorations go-car's, folk songs. One of the best ways to learn this infor-
mation quickiy .5 by readin~ synopses. We can all share the information we have gained from the Great “tudies

© ading Program by writing good synopses of books read and including them 1n a ciass book.

STANDARDS FOR SYNOPSIS

i. Does it give a general view of a whole subject
(or book)?

2. Is it written 1n short but complete form?

3. Does it give the reader the essential information
he is looking for?

4. Does it include your personal evaluation?

.(" I”)/ "\\\hv ‘

ERIC o0
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HELPING YOU WRITE YOUR SYNOPSIS

ln setting up an wutiiae or notes for your synopsis, here are some things you should be looking for a< you

reead the book

I What are the most interesting features of the book?

29}

st necessary or essential that we know the time, the place, or the setting of the story?
Do the  haracters need to be identified 1o see how they fit the development ot the story?
4 Do cert ncharacters influence the plot by their personalities, attitudes, and actions?
e Canoyou adenuty the authe's purpose?

o Ut alaaations Yielp to incerpret the story/

7 What are the Ccause and effect patterns as they relzte to plot development?

8 Describe the most critical pont in the story where the author brought out « himax.

QUESTIONS YOU MAY ASK

How long should my synopsis be?

Your synopsis should be short but complete. One tyned page or two handwnitten page:, would be
sufficient.

When do | write my synopsis?

You write your + ,n~psts when you complete the brok. however, the easiest way to write a synopsis
S 10 j* Jown notes or outline impostant things you want to include when they are fresh in your mind.
You may vwant to write down ideas while you are reading your book.

What do t do with my synopsis when it 15 complet.:?

Place your synopsis in the class notebook for others to read.

ERIC
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Word List

28,

29,

30.

31.

32.

33.

34,

35.

36.

37.

38.

39.

40.

41.

42.

43.

44.

45.

46.

47.

SI.

52.

S3.

54.




55.

56.

57.

58.

59.

60.

61.

62.

63.

64.

65.

67.

68.

69.

70.

7t.

72.

73.

74.

75.

12

83.

85.

87.

89.

9.

92.

93.

94,

97.

98.

100.

10t.

102.

103. __

t04.

105.

106.

107.

108.

109.

110,

DO




2.

113,

114.

15.

16.

7.

118.

19,

120.

121,

i22.

123.

124.

125.

126.

127.

128.

129.

130.

131.

132.

133.

134.

135.

13€.

137

138.

139.

140.

1414

142.

t143.

i44.

145,

- 146. _

147,

148.

149.

150.

t51.

152.

i53.

154.

155.

156.

157.

158.

160. _ e

tél.

162.

163.

164.

165. —

166.




167.

168.

170.

171

172.

173.

174,

175.

176.

177.

178.

179. .

180.

181.

182.

183.

i84.

185.

186.

187.

188.

189.

190.

191.

192.

193.

194,

207.

208.

209.

210.

201,

212.

213.@

24,

215.

216.

217.

218.

219.

220.

224.

222.

14 &Y
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Cheose an activity that suits the book you have read. Be sure to record the date you use each activity and do not

There aie many ways to shire books you have read. Here are some ideas you can use to share your bouk.

ACTIVITIES

use the same activity more than twice.

Wri e the directions for your original activity in the blank activity secticn for your teacher and other studentsto
read.

Perhaps you can think of other interesting activities which you would like to use to tell about your book.

=1 COMPREHENSION
Draw a series of pictures to show the main things that happened ) /\14
in the book. 2 E"\/}"
1 What happened in the beginning? N 4— :‘- 4‘
2 What happened next? On . >
3 How does the story end? [ [ k.
b.‘b». ::l:‘-‘l '
-y . -~
Date ... ___ Date Betod 6o
= 2 COMPREHENSION
Describe a character 1n a story Write an account of what you would have Jone
had vou been one of the characters instead of what the character did.
Date Date
= 3 COMPE.LHENSION

Preprre a wrnitten book review or summary of the book to present

to a class of children younger than your class Be sure to make

vour presentation interesting

Date ______ Date ..




= 3 COMPREHENSION CAREERS
After reading a hook from the category, write a description of a career such as
farming, F B | fire fighting or nursing.
1 Tell what training or schooling is needed 1n order to do the job.
2 Describe sorre of the good points and bad points of the :0b
3 Tell why you wouid or would not like to do the job.
Date - Date ___ ___
L ) CREATIVE WRITING
W rite another ending for your story. Be sure that it is a logical ending
Date Date
= 6 CREATIVE WRITING
Describe or write a biographical sketch of one character. Fill in
what you don 't find in the story, using your own imagination.
"ustrate your character.
Date _ __ _late ____
= CREATIVE wRITING
After reading a travel book, prepare an illustrated lecture or talk
to present to the rest of the class
Use
1 poste: rds
2 Jhid2s
3 photographs
i pictures chipped from magazines
Date _ _ __ Date N
s~ CREATIVE WRITING

Aft or reading a book on musie, prepare . descreption of a particular instrument
deseribed 1n the book Hiustrate and carefu.ly label vour picture Be prepared to
explamn your tlustration and read your descniptior to the rest of the class

Date Date

Q
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CREATIVE WRITING. CAREERS

After reading a book from the career category, write a letter to find out more
information about the job.

1. Check the back of the book for places to write
2. Check the telephone pook
3 Ask the librarian

Date Date

=10 CREATIVE WRITING- MUSIC
Compose sn onginal song. You may want to use a melody that you already know.
Wnite out tne words on a ditto and teach your original song to the rest of the class.
Date Date
=11 CREATIVE WRITING
Write a letter to a fniend to * spread the good word 2round’ about your book..
1 Make sure you use correct capitalization, speiling and punctuation.
2. Be ready to read your lettes orally i1f it is to be seat to a friend
Outsite YOUr classroom.
Date ___ ___ Date
=12 ILLUSTRATIONS
Make a book jacket for the book
1 “Make a colorful cover Draw, or find, one or more "
pictures that help to show what the hook i1s about. 7
2 Be sure the title and author are printed neatly.
3 Write a short paragraph about the book 1n an inter- of OZ 25
esting way so that others will want to read the book. ;-.1
Copy the paragraphs neatly on the book jacket. ?
Date . . ___ Date -
® 1.} ILLUSTRATIONS

Sketches or drawings could be used to illustrate your book

Some suggestion are

1 How to make ghiss

2 Drawings 1o illustrate the different kinds of power
hoats

Sketches of the different kinds of airplanes
Sketches of horses

SN e WS

Kind« of machines use-d in the space industry

Date _ Date




HLLUSTRATIONS

PDesw o heton ol ot nor e Chinacier trom the booh you have read Write several
s ntences descrdang the person aid how nis sttitudes ar ways of behaving changes

{3 ne bueee me tniendry ol

Q
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B Tt e P e s
[te D
=1 ILLUSTRATIONS -
;
‘ . % (.
toustrate a perod of time out of the past from the book vou have jiol,
e wi Writee s deseniption o he peracular ne Try to make the
“at o7 the class wane ‘o 'ivee duning that ume penod.
. g
Exampies -
1 The Colon.al prriod -
2 The Cinad War perrod /
5 The old west o
Date Date . —
= 16 ILLUSTRATIONS BI10GRAPHY
Plastrate ot emenis pe raon such as Eleanor Roosevelt, Juluis Caesar or Harry Truman.
Write 4 decerprion of sour person Include how he acted as well as how he looked
Try to make tnv pervan 7 come ahive” for the rest of the class
Date D
s ! INTERVIEWS CAREERS
VN er reading 1 Dows- Trom (NE Career catesory | arrange to inter-
T e o e tooye one o now Tape vourinterview for the
T ol the s Tonmas Want 1o ash
DV e Lavrddbaing vour ob”
R TR e about the «ob?
N Lnad out the jon!
)yee 13,4
= |- DRAMATIZATION
Progeer = 0 o e ene

o tepvsaon senpt of a favonte event from vour book

T
DR ema

[ L B sation ‘o the dlaws

1) Trace
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# 19

DRAMATIZATION

Prepare a pantomine of a particular type of travel, career or hobby. Make tie res’
of the class grress what you are doing.

Date Date

# 20

DRAMATIZATION: MUSIC

Plan to dramatize a ballad or folk song for the class. Teach the
folk song to the rest of the class.
1. Write out the words on a ditto so each person has a

copy

Date Date

= 21

ARTS and CRAFTS

There are many kinds of construction projects you could make
to illustrate the book you have read. Be sure (o label the prosect,
giving your name. the name of the object, and the title of the
book. Some i.* 1s for construction are-

1 A mission complete with gardens
2. A model of scuba diving equipment
3. A covered wagon{
4. A model of the first airplane
5. A model »f a saihng ship
6. A paper mache’ head of a biographical character
such as Albert Einstein
7 A flag used during the Civil War or Colomal period
4. A model of a space satellsite
9 A doll dres..ed in an early American costume
10 A model railroad
11 A castle surrounded by dragons
12. A mode! of a musical instrument used in playing jazz
13. A model of different coins used
14. A kite
15 A mask
16 A flower arrangemen®

Date Date

ARTS and CRAFTS

Make a diorama to illustrate a favornite scene from your book
1 Each diorama must have a written explanation of its conter t

2 Label carefully. gaiving the title of the hook and your nam -

Date Date ____ _

195143
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ARTS and CRAFTS

Make puppet characters and act out a scene from the book for
the rest of the class

Ty pes of puppets are

wooden
paiper mache’
string
. paper bag
hand or finger
. rardboard shadow.

N e W BN e

Construct a mimature stage for part of the story. You could
make vour stage out of cardboard, wood or use a metal box.
Make sure you rehearse your show before presenting it to the rest
of the class

Date Date

= 24

ARTS and CRAFTS

Illustrate a scene or important event from your book using
colored chalk Make a sketch on a piece of scratch paper
before work:ng on vour final drawing. Spray your picture
with (shellac) or spray net so it will not smear.

An example might be to sketch John Henry and his hammer
from the folklore category or the Prairie School from the
Histonical fiction- United States category.

Date ____ . Date ____ __ -

RESEARCH and REPORTING

Draw pictures of some of the different horses described from the book you have read
in the Lorse category Label each picture carefully, giving the following iriormation

Name

!

2 Size
3 Color
H

Interesting characteristics

Nate Nate

= 26

RESEARCH nd REPORTING

Write a bYrief biographical Jketch about the author of the book. Find the titles of other
books whicl this author has written by looking 1n the card catalog or other reference
matertals € smpare two books by the same author

1 How are the hooks alike” Different”?
2 Are the settings alile or different”? Explain

Da. _ . Date __ _ _

Q
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RESEARCH and REPORTING

Report on the history of flags of the U.S A, Show samples of the
different kinds of flags. Give a brief history of each flag

1 What colors ars nsed”?

2 What symbols are used”
3 Why was the flag used?
4. Is the flag still 1n use? Why or why not?

Date Date

RESEARCH and REPORTING

Briefly describe how our money 1s made

1 Who makes our money?
2. Where 15 it made?
3. What types of materials are used?

Date

RESEARCH and REPORTING

Many topics, such as chemistry, have a new and different vocabulary. Many of the
words will be unknown to you 2nd the rest of the class Make a list of new words
and their defimtions. Put the word on the front of the card and definition on the
back Quiz yourselfl and other students in the class

Date Date

HOBBIES and COLLECTIONS

nfterread  a book from the hobby category, arrange a display
of your hoboy or collection for the class to enjoy

Examples

1. dolls 4. coins
2 tools 5 slot cars
3. star ps 6. model boats

Be sure your collection is labeled neatly and accurately

Date _ Draw

HO®B™ ES and COLLECTIONS P

Start a scrapbook of tne history of space exploration Chp pictures and articles from

the newspaper and magazines

1 Cut and mount your clippings carefully 1n a scrapbook
2. Share the scrapbook with the rest of the class.

Date .

ERIC
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MAPS

Construct a map which would illustrate your book. You might
plot the voyage of KonTiki, th» Lewis and Clark Expedition or
the Oregon Trail

Types of maps’
1 salt and flour
2. Papier mache’
3. Crayon

4. paints

Label your map carefully and accurately.

Date ... ____ Date

» 33

ORGANIZATION

After reading your book, list 5 or 6 important events. List each
event on a separate card or piece of paper. Scramble the events and
then arrange them 1n correct order. Try to trick a friend or other
tnember of the class.

Date Date

# 34

ORGANIZATION .

.
After read'ng a book witk title L‘h.apters. pick 3 or 4 title chapters
and list th:m on separate cards or pieces of paper. Under each title
of the ch \pter tell why you feel the author choose tb .¢ particular
title If 1 ou disagree w.th the author’s choice, teill why you disagree.

Date Date

# 35

ORGANIZATION 14

Write a paragraph in 30 words or less t<iln.g¢ the main 1dea of your beok
List 5 sentences from your book that suppo-t your main idea.

Date Late

ORGANIZATION -~

Summarnizing and organizing :deas

1 Pretend that you are a newspaper reporter Write a news story of not over
one hundred and fifty words for your newspaper, remembering that a well-
written story should tell who, when, where, why, and how, very early in the
story.

Date Date

Q
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INTERPRETAYION

After you have read a f{ictional story-

1 Choose two characters from the story and compare their actions
Was one character brave? Cowardly? Was the other character kind?
Cruel?

2. Write a paragraph explaining which character was your favorite.

Date Date

# 38

INTERPRETATION: Relating ideas gained from reading to personal experience.

1. Who is the main character?
a. What problem or difficulty did he face?
b. When were you (irst told of his problem?
c. How did he meet his problem and solve it?
d. Did anyone help him?
2 How would you have solved the problem? (paragraph)
3. All of us have had problems and solved them - with or without help.
Wnite about une of your problems or difficulties and how you solved it.

Date Date

# 39

EXPERIML4TS: CHEMISTRY Air Pressure

Do a scientific experiment from your book Gather your materials
carefully. Do your experiment once for practice. Do your experi-
ment again for the rest of the class. Compare the two experiments.
Were the results the same? Why or why not?

Date Date

# 10

DEMONSTRATIONS: SPORTS and GAMES

After reading a book about kites, boats, chess, etc., prepare a
demonstration for the rest of the class. Be prepared to teach the
rest of the class you~ new sport. Before your demonstration
write down the rules of the game and the matenials or equipment
needed. Make sure yon have everything you need before you
begin.

Date Date

ERIC
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Date _ ___ Date

Date Date
h Date Date
2
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Activity: # Title

Author

Date ______ Category

¢ — -
*

25




WELDON READING PROGRAM

Our primary classrooms are using a system of classroom management
utilizing "Learning Stations." The classroom is divided into learning
areas which are labeled and the child moves from one to another guided

by his own program card. The child is dealing with the communicative
process at each station whether it be reading silently, orally, listening
or writing. For three hours each morninz the student is exposed to a
constant input of words that increases his communication skills. There
are a variety of stations such as the following:

(a) Basal reading station witn teacher (Holt Basic Reading System)

(b) Recreational reading station

(c) Language-experience stacion--writing activity

(d) sSkills-box station

(¢) Filmstrip station with aide

(f) SRA reading station

(g) Léstening center - taperecorder with headsets

(h) Seat work station - in conjunction with tasal reader
activities

The student is programmed to the stations based cn his individual needs
as pointed out by diagnostic reading tests. The teacher has charted
which reading skills the child needs work on and rechecks periodically
to see which of those have been mastered. This is the basis of our
reading program. You must find out specifically where the child needs
help and diagnosis. 1ne learning stations approach with the use of
volunteer aides, such as older students and parents, provides the teacher
with a system whereby she can provide more concentrated time with the
students who need extra help without neglecti.g the others. The small
groups know exactly what to do and can work at their own pace. They
stay at a station for approximately twenty minutes before they move on
to another. This keeps their program from becoming rountine and dull
and they are unaware of having reading for a three-hour period.

The use of parent aides has proven most successful. All parents are
invited to participate.

We have emphasized a special home reading club in the primary grades

this year. Children learn to read as a result of a total life experience.
Learning to read does not sturt and stop with the regular school day.

All the printed letters, words, and sentences which the child meets
during his waking hours can heip him to be a better reader. OQur home
reading program puts a child in touck with these letters, words, and
sentences. We have added reading activities outgide of the regular

school day tc the reading acitivities during the school day -- hoping

that the sum total will be better reading and non-school reading should
not be separated.

We have set down certain requirements to emphasize these to parents in
conferences. The most important factor is that the parents, family,
sust be interested. The program snould always be fun. There should be
no failures in the home reading program, no tears, and no pressures.

/00




Children participate because they want to. There should be some sort
of reward.

We have emphasized to many parents that there must be sumeone at home,
4 parent, sister, brother, or grandparent who will give the child ten
minutes per evening to listen to him read or read to him. This is
where [ feel the danger of watching too much television lies. It is
so comfortable and easy. There's no time to explore books, no time

to sit down with the child and discuss a book or listen. Many of our
previously nor-readers are finiing out that they can have their tele-
vision and still read at home. We are very happy with the results of
emphasizing home reading. We let children take books home by the hand-
ful and reward them accordingly.

We encourage children to be interested in words. If a child sees a word
in his reading at home or at school that interests him, he copies it
down to present it to the class. The teacher prints the word on a
large strip of paper and che word is put on the "word wall". The
primary rooms at Weldon have words attached all over the place. We
try to saturate the environment with letters, blends, and words. The
class studies the word wall looking for letters and sounds they have
talked about. The words you will see in a primary classroom are
generally more sophisticated than you will find in the basal reader.
This expansion of the child's oral vocabulary to a reading vocabulary
is one thing we are after. Have you ever thought about the number of
words that a first grader can say yet cannot read if you put them on
paper? Children have a tremendous curiosity about words.

The trick is to keep this curiosity alive to nurture it. We encourage
the children to do much mcre writing. Audio-visual aids are used to
stimulate thoughts on what to write on. The primary children enjoy
watching a film or filmstrip and then writing about what they have
seen. They draw pictures that accompany their storfes and share their
creativity with the class. The stories are an integral part of the whole
language experience process. This is a planned method of letting the
cnildren usc the new words they have discovered during the week's reading.
The children are discovering how to talk on paper using words they know
and are comfortable with.

We have been very pleased with the lcarning stations, home reading club,
and the language experienze aporoach. Many children who seemed to be
turned off to reading are taking a second look and most primary children

are happy to discover that they know so many words already and that
learning to read is fun.




WELDON LEARNING STATIONS
by Kathy Schletewitz

PHILOSOPHY

Learning stations were developed as a means of approaching Individualization witiin
a2 self-contained classroonm.

“7e1r aim is to meet the needs of the studen:s through a prougram of diagnosis and
prescription utilizing time, space, and funds most effectively.

The mobility provided by Learning Stations produces student involvement, creates
student responsibility, and relieves boredom, thus setting up an active environment
suitable for learning.

The studeat is not stuffed into a Learning Station indiscriminately. There is a pur-
~cs¢ and a prelicted outcome. If the predicted outcomes are to be met the student
n.st be prepared to participste toward the results. The Learning Station is teaching
treedom with responsibility.

DESCRIPTION

The Learning Station program is designed to involve the student through all of his
senses, as well as :ntally, socially, emotionally, and physically. The student
"ecomes involved in the learning process by "doing".

BACKGROUND

~earning Stations were introduced to Weldon Elementary School in 1970 by Dr. Robert
~hore, a Professor of Educatfion at California State University at Fresno.

Jr. Shere was hired as a consultant at the Weldon Elementary Schocl to dcsign a
Program to increase reading cowpetencies of children in grades one through aix.

STRUCTURE

Classroom furniture should be arranged to allow for optimum freedom of movement.
There should be a clearly defined area for each Learning Statfon. If possible, a
quiet corner with a small rug on the floor and a book shelf to be used as 2 mini
class library.

Each station should be clearly labeled. Stations and activities may be available
on bulletin boards, counter tops, or in ghelves.

The station materials and instructions are carefully planned so that children learn
at their own rate according to their own learning style. Examples of possible sta-
tions are as follows:

Visual station

Audio station

Basal station

Paired reading - recreational reading
Skills =tation

a. Barnell Loft

b. S.R.A.

c. READ

W8S LN e
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PROCEDURE

Diagrostic tests should be administered in order to find the strengths and weaknesses
s each student. It is important to outline the students' objectives so that con-
cepts or skills needed will be adequately provided for.

The stu-ents are placed into groups. There is no one way of establishing groups.
Heterogeneous groups, though, do place the children ia a real world situation.
Thus, the more able student can help the iess able student. The teacher may group
according to needs, interests, or even friends as long as the grouping remains
tlexible.

Students are now ready to be scheduled into specific Learning Stations according to
their needs. Do not scheduie all -tudents into all stations.

When scheduling, a time allotment of twenty to thirty minutes per station will give
the maximum of benefit to the student. A kitchen timer or something similar can be
used to indicate when the time allotted for the station has elapsed.

Each Learning Statiocn must contain the following:

. Provisions for different ability levels
. Directions charted in sequence

. Means for evaluation

. Necessar, supplies conveniently located

bW N

Most teachers allow the students a week to complete assigmments. A contract may
nr may not be used at the primary level; but at the intermediate level, I believe,
a contract is necessary.

It a contract is used, the student should be involved in setting up goals to be met
cach week. A conference time should be scheduled for each student to meet with the
tcacher. This will provide feedback to the teacher and student to see if the objec-
rives and goals have been met.

It is helpful, especially in the primary grades, to have an aide, cross-age tutor,
or volunteer parent working in the classroom with the teacher during the Learning
Station time. It is also ecessary to provide an extra station “or the students
that complete assignments ihead of time.

PURPOSE

The purpose of Learning Stations is to provide the student with an opportunity for
active involvement in his own leerning.

Learning Stations may be used to reinforce and provide drill in btasic skills and
concepts. The methods employed for these stations must be varied and take several
different approaches. It is important to prevent boredom, and (o accommdste tor the
differences in learning styles among the students.

The Learning Staticns provide activities which will extend or patalle! some curreut

classroom instruction. These will provide further study of the skilis and concepts
introduced.

1.0




lLearning Stations may also be used to supply enrichment and independent activities.
The students should be involved in pianning these stations, which are based on their
own interests, thus sparking sotivation for learning.

APPROACH

After evaluating the needs and interests of students, and establishing goals that
will decide what stations are uneeded — BEGIN SLOWLY.

Start with two or three twenty minute stations twice a week. Introduce the statious
to the students, explain how they work, read all the directions together. Allow
flenty of time for questions. As class becomes used to individualization, increase
{carning station time and add more stations.

sStudents should decide upon their own ruies of behavior. A class discussion, with
the rules decided upon charted, is one way to accomplish this detail.

when first starting learning stations, have an alternate plan for students who may not
be able to handle a group situation. These students will need to be worked into
stations gradually.

RESULTS

The Learning Station approach provides the teachers with a system of individualization.
The teacher can, now, provide more concentrated time with the students who need extra
help without neglecting the others. The students, on the other hand, are becoming
self-reliant. The small groups know exactly what to do, and may work with their

peers with a minismm of interruption.

Teachers can expect the class to have a higher noise level, but this will be a
busy noise. The mobility of the students keeps the prugram from beroming routine
and dull.

The students will begin to make decisions and thus beccme more successful.




8:25 - 8:45

Group

Tuesday - Thursday

9:05 - 9:25

Recess
9:3% -9:55

9:55 - 10:15

10:15 - 10:35

Recess
10:45 - 11:05

11:05-11:25

11:26- 11:45

190

K. Schietewitz




16.

17.

18.

(R

21.

22.

Has

Has

Has

Has

Has

Has

Has

Has

Has

Has

Has

Has

Has

Has

KINDERGARTEYM READING READINESS SEQUENCE

adequate gross motor coordinati~n
adequate fine motor coordination
adequate listening skills

adequate visual perception
a. Can match shapes, colors, etc.

adequate visual memory
a. Can recall a sequence of items

adequate visual discrimination ability
a. Recognizes similarities and differences of shapes, colors, etc.

ability to recognize and name eight colors
ability to directly match lctters

knowledge of letters shown

knowledge of letters named

ability to identify and name letters

ability to match upper and lower case letters
ability to hear letter sounds

a basic sight vocabulary of a, is, are, the, plus 8 color words—using

Clovis Rebus Reading Program, books B

Has

a basic sight vocabulary of a, is, are, the, in, out, on, off, over,

under, behind, beside, using Clovis Rebus Reading Program, books C

Can count objects to 10

Recognizes numerals to 10

Understands basic math terms

Understands number concepts to 10

Can

do one-to-one matching of sets

Recognizes and writes letters of alphabet

Recognizes and writes his own name

10 4.Ju
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LUTHER WELDON SCHOOL
150 DeWitt
Clovis, Caiifoinia

Dear Parents:

Several of our primary classrooms are using a system of classroom

management using ''learning stations." The children move from one

station to the next within a classroom under the guidance of their
teacher and parent aides. The program runs from 8:30 - 11:30 A M,
each morning.

This approach was used the last part of last year and proved highly
successful. Reading scores improved greatly. The parents who
volunteered to come into the classroom and help fourd this a re-
warding experience. There is no training or experience regq-.ired.
The teacher will direct you on what to do. It doesn't matter what
educational background you have. If you would like to spend an
hour or several hours in the classroom to help the children, please
return the bottom of this paper with your child to school as soon
as possible.

We need your help. Please give us your support if you have any
free time to give. I will contact all volunteers.

Thank you,

Tom Lutton, Principal
299-2191

I can volunteer to help in the primary classrooms on the following
days of the week:

MON, TUES. WED, THUR. FRI.

Please circle the day or days you can come £o gchool. Also please
write tte number of hours, from one to three, that you can spend
underneath the days you circled. Please indicate the times you
can wcrk also.

Nauwe Phone Number




Learning Center Schedule

Monday | Tuesday Wednesday

Thursday

Friday

9:00

9:25

9.45 Recess

10:00

'
-

|
10:25
1

10:55 Recess

11:05 } |

11:30 Handwriting

11:45 Lunch

Clovis Umified School District

114

M. Carr




V'Olgfls




